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Abstract: This study examines the relevance of K.H. Maimun Zubair’s concept of Nusantara Islamic
education to the contemporary Indonesian education system. Nusantara Islam represents an approach to
Islamic education that integrates classical Islamic scholarship, local cultural wisdom, and national
values. This research employs a qualitative descriptive method based on document analysis and in-depth
interviews as secondary support. The findings indicate that K.H. Maimun Zubair’s educational thought
is constructed upon three main pillars: mastery of classical Islamic knowledge, integration of
nationalism and religious commitment, and emphasis on moral character and exemplary conduct. These
principles correspond with current educational priorities in Indonesia, particularly in strengthening
character education, promoting religious moderation, and fostering social harmony. The study further
reveals that the relevance of this concept lies in its potential contribution to reducing ideological
polarization and reinforcing inclusive religious attitudes among students. This research concludes that
the educational model developed by K.H. Maimun Zubair offers a contextual and culturally grounded
framework that can enrich national education policies and practices in Indonesia.

Keywords: Nusantara Islam, Islamic education, K.H. Maimun Zubair, Indonesian education system,
religious moderation

Abstrak: Penelitian ini mengkaji relevansi konsep pendidikan Islam Nusantara K.H. Maimun Zubair
terhadap sistem pendidikan Indonesia kontemporer. Islam Nusantara merepresentasikan pendekatan
pendidikan Islam yang mengintegrasikan keilmuan Islam klasik, kearifan budaya lokal, dan nilai-nilai
kebangsaan. Penelitian ini menggunakan metode deskriptif kualitatif dengan teknik analisis dokumen
serta didukung oleh wawancara mendalam sebagai data sekunder. Hasil penelitian menunjukkan
bahwa pemikiran pendidikan K.H. Maimun Zubair dibangun di atas tiga pilar utama, yaitu penguasaan
ilmu keislaman Kklasik, integrasi nasionalisme dan komitmen keagamaan, serta penekanan pada
pembentukan akhlak dan keteladanan. Prinsip-prinsip tersebut sejalan dengan arah kebijakan
pendidikan di Indonesia, khususnya dalam penguatan pendidikan karakter, pengembangan moderasi
beragama, dan penciptaan harmoni sosial. Temuan ini juga menunjukkan bahwa relevansi konsep
tersebut terletak pada kontribusinya dalam mereduksi polarisasi ideologis dan memperkuat sikap
keberagamaan yang inklusif di kalangan peserta didik. Penelitian ini menyimpulkan bahwa model
pendidikan K.H. Maimun Zubair menawarkan kerangka pendidikan yang kontekstual dan berakar pada
budaya lokal yang dapat memperkaya kebijakan dan praktik pendidikan nasional di Indonesia.

Kata Kunci: Islam Nusantara, pendidikan Islam, K.H. Maimun Zubair, sistem pendidikan Indonesia,
moderasi beragama
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Introduction
Islamic education in Indonesia has

historically developed through a dynamic
interaction between religious teachings and
local socio-cultural contexts. This interaction
has produced a distinctive educational tradition
that emphasizes both doctrinal transmission and
cultural adaptation (Azra, 2012; Arsyad, 2012).
Scholars argue that the integration of Islamic
knowledge with indigenous values has enabled
Islam to be internalized without erasing local
identities, thus forming what is commonly
referred to as Nusantara Islam (Burhani, 2020;
Fahmi, 2022; Baso, 2015). In this sense, Islamic
education functions not only as a system of
religious instruction but also as a medium for
cultivating social harmony and national
cohesion (Hefner, 2013; Fathoni, 2022;
Dhofier, 2011).

In recent decades, Indonesian society
has faced increasing challenges related to
religious  polarization and  ideological
contestation. These challenges have influenced
educational institutions, where competing
interpretations of Islam sometimes generate
exclusive and rigid attitudes among students
(Budiman, 2021; Muhtadi, 2019). Educational
discourse therefore increasingly highlights the
importance of moderation, tolerance, and
contextual understanding of religious teachings
(Aziz, 2023; Burhani, 2011; Misrawi, 2010).
Within this framework, the concept of
Nusantara Islamic education has gained
renewed attention as an alternative model that
promotes balanced religious commitment and
civic responsibility (Fahmi, 2022; Zuhri, 2018;
Madjid, 1992).

One of the prominent figures associated
with the articulation of Nusantara Islamic
education is K.H. Maimun Zubair. His
educational vision reflects a synthesis between
classical Islamic scholarship and Indonesian
socio-cultural  realities.  Previous studies
indicate that his approach places strong
emphasis on moral education (akhlaq), mastery
of traditional Islamic texts, and loyalty to
national values (Anshori, 2024; Fauzi, 2024).
This combination suggests that Islamic

education can function not only as a vehicle for
transmitting religious knowledge but also as a
means of shaping socially responsible citizens
(Fasadena & Jannah, 2022; Fathoni, 2022;
Nasution, 1995).

The relevance of K.H. Maimun
Zubair’s educational concept becomes more
significant when examined in relation to the
national education system of Indonesia. Current
educational  policies prioritize  character
education, social cohesion, and religious
moderation as core objectives (Aziz, 2023;
Kemenag, 2020). Several empirical studies
demonstrate that pesantren-based educational
models that integrate local culture and ethical
formation contribute positively to students’
tolerance and civic engagement (Huda &
Kartanegara, 2015; Rohman, 2021; Yunus,
2018). These findings suggest that traditional
Islamic  educational paradigms remain
compatible with modern national education
goals when contextualized appropriately
(Darmawan, 2018; Burhani, 2017; Noer, 1982).

Novelty and Theoretical Contribution of the
Study

Despite the growing body of
scholarship on Nusantara Islam and pesantren-
based education, limited attention has been
given to systematically analyzing the
educational thought of K.H. Maimun Zubair
within the framework of Indonesia’s
contemporary national education system.
Existing studies primarily discuss his
intellectual legacy in theological, cultural, or
biographical contexts, without explicitly
linking his educational vision to state
educational policies and structural challenges.

This study offers a distinct contribution
by positioning K.H. Maimun Zubair’s concept
of Nusantara Islamic education as a normative
and practical framework relevant to current
national educational priorities, particularly
character education and religious moderation.
Rather than treating Nusantara Islam as a purely
cultural discourse, this research interprets it as a
pedagogical paradigm capable of addressing
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ideological polarization and ethical
fragmentation in educational institutions.

The novelty of this study lies in three
aspects. First, it reconstructs K.H. Maimun
Zubair’s educational thought into a systematic
conceptual model consisting of classical
scholarship, nationalism-religiosity integration,
and moral-exemplary pedagogy. Second, it
contextualizes this model within contemporary
Indonesian  educational policy. Third, it
demonstrates how pesantren-based intellectual
traditions can contribute to strengthening
inclusive civic identity without compromising
doctrinal authenticity (Burhani, 2017; Zuhri,
2018; Rohman, 2021).

Literature Review
Nusantara Islam as a Socio-Religious Concept
Nusantara Islam is  commonly
understood as a form of Islamic expression that
emerged through a historical process of cultural
interaction between Islamic teachings and local
traditions in Southeast Asia (Azra, 2012;
Arsyad, 2012; Geertz, 1960). This concept
emphasizes accommodation, cultural
adaptation, and peaceful propagation of Islam
without eliminating indigenous identities
(Burhani, 2020; Fahmi, 2022; Baso, 2015).
Several studies highlight that Nusantara Islam
represents a contextual model of religiosity that
differs from Middle Eastern patterns due to its
openness toward pluralism and local wisdom
(Hefner, 2013; Zuhri, 2018; Madjid, 1992).
From an educational perspective,
Nusantara Islam is not limited to theological
discourse but extends to pedagogical practices
that integrate religious instruction with social
ethics and national consciousness. Research
indicates that this model contributes to the
formation of moderate religious attitudes and
strengthens intercommunal relations (Baso,
2019; Rohman, 2021; Misrawi, 2010).
Therefore, Nusantara Islam serves as a
theoretical foundation for understanding how
Islamic education in Indonesia can maintain
religious  authenticity  while  engaging
constructively with cultural diversity (Dhofier,
2011; Yunus, 2018).

Islamic Education and Character Formation
Islamic education has traditionally
aimed to develop balanced individuals who

possess both intellectual competence and moral
integrity (Arif, 2011; Anshori, 2024). Classical
Islamic pedagogy stresses the unity of
knowledge (‘ilm) and character (akhlag) as
inseparable dimensions of education (Fathoni,
2022; Fasadena &  Jannah, 2022).
Contemporary scholarship further argues that
Islamic education should function as a medium
for cultivating ethical awareness, social
responsibility, and  spiritual  discipline
simultaneously (Huda & Kartanegara, 2015;
Rohman, 2021).

In the Indonesian context, pesantren
institutions have historically played a central
role in transmitting religious knowledge and
shaping students’ moral character. Empirical
studies demonstrate that pesantren-based
education promotes values of discipline, respect
for authority, and communal solidarity
(Rohman, 2021). These findings suggest that
Islamic  education remains relevant in
responding to modern challenges when its
pedagogical principles are aligned with broader
societal needs, including tolerance and civic
engagement (Burhani, 2017).

Educational Thought of K.H. Maimun Zubair

K.H. Maimun Zubair’s educational
thought is rooted in the pesantren tradition
while simultaneously engaging with national
and cultural realities (Fauzi, 2024; Anshori,
2024). His approach emphasizes mastery of
classical Islamic texts (turath), moral education
through exemplary conduct, and loyalty to
national values as part of religious devotion
(Arifin, 2020; Fathoni, 2022). Studies on his
intellectual legacy indicate that he viewed
education as a long-term moral process rather
than a mere transmission of doctrinal
knowledge (Zuhri, 2018; Fasadena & Jannah,
2022).

Furthermore, his educational vision
reflects an integrative perspective that links
religious piety with civic responsibility.
Scholars note that his teachings consistently
highlight the importance of harmony between
faith and nationality, framing love for the
homeland as an extension of religious
commitment (Hefner, 2011; Rohman, 2021).
This synthesis positions his educational concept
within the broader discourse of Nusantara
Islam, where local culture and national identity
are not perceived as contradictions to Islamic
values.
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Relevance of Nusantara Islamic Education to
the National Education System
The Indonesian national education

system  currently  prioritizes  character
education, religious moderation, and social
cohesion as strategic goals (Kemenag, 2020).
Several academic studies argue that traditional
Islamic educational models, when
contextualized appropriately, can contribute
significantly to these objectives (Huda &
Kartanegara, 2015; Burhani, 2017). Nusantara
Islamic education, with its emphasis on cultural
adaptation and moral cultivation, offers a
pedagogical framework compatible with these
national priorities (Zuhri, 2018).

Research also suggests that educational
models integrating local culture and ethical
instruction reduce tendencies toward religious
exclusivism and ideological rigidity (Muhtadi,
2019; Rohman, 2021). In this regard, K.H.
Maimun Zubair’s concept of Islamic education
represents a practical illustration of how
Nusantara  Islamic ~ values can  be
operationalized within educational institutions.
His model demonstrates that Islamic education
can reinforce national unity while maintaining
doctrinal integrity.

Research Gap

Although numerous studies have
examined Nusantara Islam and pesantren-based
education, relatively few have focused
specifically on the relevance of K.H. Maimun
Zubair’s educational thought to the Indonesian
national education system. Existing literature
tends to address his contributions in general
theological or cultural terms rather than in direct
relation to contemporary educational policy and
structure (Zuhri, 2018; Arifin, 2020).

Consequently, there remains a gap in
understanding how his educational concept can
be systematically interpreted within the
framework of national education goals,
particularly in addressing character education
and religious polarization. This study responds
to this gap by analyzing the relevance of his
Nusantara Islamic education concept to the
Indonesian  education  system,  thereby

contributing to both theoretical and practical
discussions of Islamic education in Indonesia.

Method

This study employs a qualitative
descriptive research design to examine the
relevance of K.H. Maimun Zubair’s concept of
Nusantara Islamic education to the Indonesian
education system. A qualitative approach is
considered appropriate because the research
focuses on understanding ideas, meanings, and
educational values rather than measuring
variables statistically (Creswell, 2014; Huda &
Kartanegara, 2015). The study is grounded in
the interpretative paradigm, which seeks to
explore how educational concepts are
constructed and understood within their socio-
cultural context (Burhani, 2017).

Data Collection Technigues

Data collection is conducted through
systematic documentation and in-depth
interviews. Documentation involves collecting
and reviewing written texts, audio records, and
institutional archives related to K.H. Maimun
Zubair’s educational activities. This method
enables the researcher to trace key concepts
such as moral education, nationalism, and
classical scholarship within his thought (Zuhri,
2018; Rohman, 2021). In-depth interviews with
selected informants, including pesantren
teachers and senior students familiar with his
teachings, are used to support and contextualize
the document-based findings (Hefner, 2011).

Data Analysis

The data are analyzed using descriptive
and thematic analysis techniques. First, relevant
textual materials are identified and categorized
based on recurring themes, such as religious
moderation, character  education, and
integration of national values. Second, these
themes are interpreted in relation to
contemporary discussions on Islamic education
and national education policies (Muhtadi, 2019;
Burhani, 2017). The analytical process
combines deductive reasoning, by applying
existing theoretical frameworks of Islamic
education, and inductive reasoning, by allowing
patterns to emerge from the data (Creswell,
2014).

Validity and Reliability
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To ensure the validity of the findings,
this study applies data triangulation by
comparing information obtained from different
sources, including written texts, recorded
sermons, and interview data. This strategy
reduces potential bias and strengthens the
credibility of the interpretation (Huda &
Kartanegara, 2015). Peer-reviewed journal
articles are also used as comparative references
to situate the findings within broader scholarly
debates on Islamic education and Nusantara
Islam (Zuhri, 2018; Rohman, 2021).

Ethical Considerations

Ethical principles are observed
throughout the research process. All interview
data are obtained through informed consent,
and respondents’ identities are anonymized to
protect their privacy. The interpretation of K.H.
Maimun Zubair’s thought is conducted with
academic integrity and respect for intellectual
sources, ensuring that all referenced materials
are properly cited (Burhani, 2017).

Result and Discussion

This section presents the research
findings and discusses their relevance to the
Indonesian education system. The results are
organized into three major themes: (1) classical
Islamic  scholarship as the educational
foundation, (2) integration of religious
commitment and nationalism, and (3) moral
education through exemplary conduct.

Classical Islamic  Scholarship as the
Foundation of Education

The findings indicate that K.H.
Maimun Zubair’s educational concept is
fundamentally grounded in the mastery of
classical Islamic texts (turath). His teachings
consistently emphasize the importance of
studying authoritative works in figh, tafsir, and
hadith as the basis for religious understanding
(Anshori, 2024; Fauzi, 2024). This approach
reflects the pesantren tradition, which
prioritizes continuity with established scholarly
lineages while encouraging disciplined learning
practices (Zuhri, 2018; Burhani, 2017).

Moreover, classical knowledge in his
perspective is not treated as a rigid doctrine but
as a dynamic intellectual heritage that must be
contextualized according to social realities
(Hefner, 2011). This suggests that Islamic
education should maintain its textual authority

while remaining responsive to contemporary
challenges (Burhani, 2017).

Integration of Religious Commitment and
Nationalism

Another key finding concerns the
integration of religious devotion and national
identity in K.H. Maimun Zubair’s educational
vision. His teachings frequently associate love
for the homeland with religious responsibility,
presenting patriotism as an ethical dimension of
faith (Fathoni, 2022; Rohman, 2021). This view
challenges the dichotomy between religious
piety and civic loyalty by framing them as
mutually reinforcing values (Budiman, 2021;
Aziz, 2023).

The data also reveal that he encouraged
students to actively participate in social and
civic life as part of their religious practice. This
reflects an outward-oriented educational model
that links religious education with social
engagement and communal harmony (Hefner,
2011; Burhani, 2017).

Moral Education and Exemplary Conduct

The third major result highlights the
centrality of moral education (akhlaq) in his
pedagogical approach. Moral formation is
implemented primarily through exemplary
conduct (uswah), whereby teachers are
expected to embody the values they transmit
(Arifin, 2020; Huda & Kartanegara, 2015).

His emphasis on humility, tolerance,
and respect for diversity functions as a
counterbalance to rigid religious
interpretations. By prioritizing ethical behavior
over ideological confrontation, his educational
model contributes to the development of
moderate religious attitudes (Burhani, 2017;
Zuhri, 2018).

Discussion

The integration of nationalism and
religious commitment corresponds  with
contemporary educational priorities that seek to
strengthen  social cohesion and civic
responsibility (Kemenag, 2020). Previous
studies have shown that educational models
combining religious values and national
identity contribute positively to tolerance and
pluralism (Hefner, 2011; Rohman, 2021;
Madjid, 1992). In this regard, K.H. Maimun
Zubair’s educational vision offers a practical
framework for embedding religious moderation
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within institutional education (Misrawi, 2010;
Yunus, 2018).

Furthermore, the strong focus on moral
education and exemplary conduct reinforces the
central role of character formation in national
education policy (Huda & Kartanegara, 2015).
His pedagogical emphasis on ethical behavior
over ideological rigidity addresses
contemporary concerns regarding religious
polarization and social fragmentation (Burhani,
2017; Muhtadi, 2019; Noer, 1982). By
integrating religious knowledge, nationalism,
and moral cultivation, his model demonstrates
that Islamic education can function as both a
spiritual and civic formation process (Nasution,
1995; Dhofier, 2011).

However, despite its conceptual
strength, the implementation of K.H. Maimun
Zubair’s educational model may encounter
structural challenges, particularly within formal
state schools that do not share pesantren
traditions. The emphasis on moral exemplarity
(uswah) and classical scholarship (turath)
requires teachers who possess not only
pedagogical competence but also strong moral
authority and religious credibility, which may
not always be present in secular educational
institutions.  Additionally, rigid curricular
frameworks and assessment-oriented
educational policies may limit the integration of
ethical modeling and character formation as
central pedagogical practices. Therefore, while
this model offers a valuable normative
framework, its effective application requires
institutional ~ adaptation and  contextual
modification.

Implications for National Education Policy
and Religious Moderation

The relevance of K.H. Maimun
Zubair’s educational thought becomes more
apparent when examined in relation to national

Conclusion

This study is conceptual in nature and
focuses on analyzing the educational thought of
K.H. Maimun Zubair based on textual and
interpretative sources. It does not aim to
empirically measure the implementation of this
model across diverse educational institutions.
Therefore, the findings should be understood as
a theoretical contribution rather than an
evaluative assessment of policy outcomes.

This study affirms that K.H. Maimun
Zubair’s concept of Nusantara Islamic

strategies for strengthening character education
and religious moderation. The Indonesian
government has emphasized moderation as a
key principle in maintaining social cohesion
within a plural society. In this context,
educational institutions are expected not only to
transmit knowledge but also to cultivate
balanced religious attitudes and civic
responsibility (Kemenag, 2020; Aziz, 2023).

His integrative approach offers a
culturally rooted model that bridges religious
devotion and national identity. By framing
patriotism as an ethical extension of faith, his
educational concept reduces the perceived
tension between Islamic commitment and
national loyalty (Burhani, 2017; Hefner, 2011).
This perspective is particularly significant in
addressing ideological narratives that portray
nationalism and religiosity as contradictory.

Furthermore, his emphasis on moral
exemplarity (uswabh) reinforces the pedagogical
principle that character formation must be
embodied rather than merely instructed (Huda
& Kartanegara, 2015; Burhani, 2017). In
modern schooling systems where formal
curriculum often dominates, this ethical
modeling approach provides a complementary
dimension that strengthens affective and
behavioral aspects of learning.

From a policy perspective, this model
supports the development of educational
frameworks that integrate textual literacy,
ethical cultivation, and civic engagement (Huda
& Kartanegara, 2015; Rohman, 2021). It
demonstrates  that  traditional Islamic
scholarship (turath) can coexist with modern
educational  objectives when interpreted
contextually. Consequently, Nusantara Islamic
education does not represent a nostalgic return
to the past, but rather a dynamic paradigm
capable of responding to contemporary social
fragmentation and religious polarization.
education provides a comprehensive and
contextually grounded framework relevant to
the Indonesian education system. His
educational thought integrates three inseparable
dimensions: classical Islamic scholarship, the
harmonization of religious commitment and
nationalism, and moral education through
exemplary conduct.

The findings indicate that this
integrative model corresponds closely with
national educational priorities, particularly in
strengthening character education, promoting
religious moderation, and fostering social
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cohesion. By situating Islamic devotion within
the broader framework of civic responsibility,
his approach contributes to reducing ideological
polarization and cultivating inclusive religious
attitudes among students.

Theoretically, this study expands the
discourse on Nusantara Islam by articulating it
as a pedagogical paradigm rather than merely a
cultural expression. Practically, it suggests that
educational policymakers and institutions may
draw from pesantren-based traditions to enrich
contemporary  schooling models.  Future
research may explore empirical implementation
of this model in formal and non-formal
educational settings to further assess its
transformative potential.
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